Draft Unit Review Checklist


STAGE 1

	Ready to go
	Needs work

	· A few key Understandings focus the work: unit big ideas are clear.
	· Too many Understandings: no clear unit big ideas or priorities

	· Valid understandings: unobvious and important insights are sought in the unit
	· Understandings as written are really facts/obvious/superficial

	· A few key Essential Questions focus the work: unit priorities are clear
	· Too many Essential Questions: no clear unit priorities

	· Genuinely Essential Questions: genuinely thought-provoking – will likely foster inquiry and interest
	· Questions are not ‘essential’: too factual/teacherly/irrelevant

	· Goals: long-term transfer is targeted, providing an intellectual rationale for the unit. (Any long-term transfer goals in the Standards are highlighted and addressed).
	· Goals are too narrowly focused on short term goals and/or content-related aspects of Standards: likely to lead to coverage of discrete content, not enough on transfer and/or making inferences to show understanding

	· Knowledge & Skill targeted are key to the targeted Understandings, in addition to being important in themselves.
	· Knowledge & Skill are not related to the Goals and Understandings and/or do not have priority in the curriculum or Standards.



Comments:

STAGE 2

	Ready to go
	Needs work

	· Assessments are valid measures of the Goals, of transfer – the ability to generalize and use the ‘learning’ 
	· Assessments do not align with the stated Goals; this is a test of content knowledge, not transfer or meaning-making

	· Assessments are valid measures of the Essential Questions: they can only be done well if students have grappled with the Questions
	· Assessments do not do focus on control over the big ideas: too focused on discrete content. Assessments can be done well without addressing the Essential Questions

	· Assessments are valid measures of the Understandings: they can only be done well if students have achieved the Understandings sought
	· Assessments do not focus on control of the big ideas; too focused on discrete content mastery. Assessments can be done well without achieving the Understandings

	· The key tasks are authentic: they require genuine performance or production, in a realistic context, with a meaningful challenge – not a typical paper and pencil test (addresses GRASPS)
	· Assessments are not authentic: not framed as true contextualized performance tasks (i.e. no realistic purpose/audience and situation – does not address GRASPS)

	· STAGE 2 is well balanced – stressing genuine performance, rounded out with valid Other Evidence
	· STAGE 2 is too weighted toward low-level tests and not enough toward higher-level understanding-focused performance; OR has too little evidence of the knowledge & skill targeted

	· What is assessed in the rubrics reflects the unit goals and priorities
	· Rubrics do not align with unit goals – they score what is easy to score OR are too arbitrary in what they score and with what point value

	· The rubrics provide clear feedback: they provide useful information on each key criterion to provide students with helpful direction


	· The rubrics do not provide adequate feedback: the descriptors are too brief/vague; not likely to yield helpful direction
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STAGE 3

	Ready to go
	Needs work

	· The Learning plan is aligned with STAGE 1. The plan focuses on achieving the understanding-focused and long-range transfer goals identified. The blend of Acquisition, Meaning-making and transfer-focused activities is just right.
	· The learning plan is not aligned with the unit priorities as summarized in STAGE 1. Too much emphasis on coverage or superficial activity; the events and lessons do not seem likely to yield active inquiry, meaning-making and/or successful transfer.

	· The Learning plan is aligned with STAGE 2. The lessons and events are likely to cause successful performance at the tasks identified in the assessment plan.
	· The learning plan is not aligned with STAGE 2 Performance Tasks: too much emphasis in the learning on recall and acquisition of content, not enough on meaning-making and/or transfer.

	· Just the right amount of teacher scaffolding and eventual ‘letting go’ to permit transfer and genuine understanding.
	· Too much teacher scaffolding and/or direct instruction in the plan; not enough ‘letting go’ by teacher, building toward student transfer and understanding.

	· Ample opportunity for students to go into depth in the unit. The events are likely to get beyond superficial coverage as designed.
	· Not enough opportunity for sufficient inquiry to make the unit in-depth; inquiry activities are too superficial and/or too few.

	· The unit is a coherent ‘whole’ – it builds in a clear and appropriate sequence toward achievement of the unit desired results.
	· The unit is not a ‘whole’ – too much of a grab-bag of often isolated activities and lessons that do not logically flow and coherently build and come together

	· The learning plan provides sufficient opportunities for spiraling of issues; students are able to ponder, discuss, think and rethink their views, see different points of view, and explore their own questions and reactions
	· Insufficient time or demands for learners to process their learning, and revise their understanding as the unit unfolds. This is a fast-paced coverage in a one-shot way.


continued…

STAGE 3 continued

	· Sufficient opportunity to self-assess and self-adjust via formative assessment is built into the learning plan
	· Insufficient formative and self-assessment opportunities against STAGE 1 goals are built into the learning plan to permit students to know where they stand and what to adjust

	· Likely to be sufficiently differentiated for the predictable abilities, interests, and styles in such a class/course.


	· Insufficient differentiation for the predictable diversity of abilities/interests/styles in such a class/course.

	· Intriguing through and through – likely to hook and hold the engagement of most learners; challenging and thought-provoking enough to entice reluctant and/or lower-ability learners.
	· Unengaging approach and/or sequence; too little variety, intrigue, and/or genuine challenge; not likely to sustain the interest of most learners. 

	· Sufficient information for teachers on the purpose and rationale of Lessons, to make it easy to substitute another lesson without losing alignment with STAGES 1 and 2.
	· Insufficient information for teachers on what the student is supposed to accomplish in each proposed event – it says what they should do, but not what they should aim for and/or why the activity is appropriate. A teacher contemplating a substitute lesson might make an unwise choice since so little insight into purpose is provided.
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OVERALL Comments about the unit:

Page 1 of 1

