unit drafting template



UbD Unit Design in the Curriculum Framer

	STAGE 1 – What students should know, understand and be able to do?

· State Standards

· Understandings 

· Essential Questions

· Skills and Knowledge
· Long-term goals (related to Mission, habits of mind, etc.)

	 STAGE 2 – What evidence is needed, to find out if STAGE 1 desired results were achieved?

· Performance task(s) involving transfer

· Rubrics as needed for performance task(s) and other open-ended assessments (e.g., writing prompt)

· Other assessment evidence 


	STAGE 3 – What learning events are planned to achieve the desired results of STAGE 1 and performance success in the assessments in STAGE 2? 

· Overview & rationale
· Each Learning Event specified. 

· Learning events coded by type and purpose.








STAGE 1 – Identify desired results 

ENDURING UNDERSTANDINGS 
	1. b

Big ideas:


Understandings:  Students will understand that...

What misunderstandings/performance weaknesses are predictable?


STAGE 1 (continued)

ESSENTIAL QUESTIONS 

	Turn the “big ideas” into key questions students should repeatedly consider and eventually internalize, to ask on their own:




KNOWLEDGE AND SKILLS TARGETED

	Knowledge:

Skills:



LONG-TERM GOAL(S) 

	


Design Checklist – Stage 1

Standards 

_____ Only those content standards that are directly relevant to the unit and assessed in Stage 2 are listed.

Understandings
_____ The understandings derive from and/or are aligned with appropriate goals (e.g., transfer goals, standards). 

_____ The understandings are framed as full-sentence generalizations in response to the stem: “Students will understand that…”

_____ The understandings are not obvious or true by definition (i.e, factual knowledge). They need to be “uncovered” (rather than merely stated) in order for students to come to understand them.  

Essential Questions
_____ Essential questions highlight the big ideas and will likely guide effective inquiry into the unit issues.

_____ The essential questions are thought-provoking and arguable, rather than “leading” questions that point to the facts.

_____ As needed, the essential questions are framed in appropriate “kid-language” to make them accessible to students. 

Knowledge and Skill
_____ Key knowledge and skills, needed to meet the standards and enable the desired understandings/transfer, are identified.

_____ Only knowledge and skills that will be directly taught (in Stage 3) and assessed (in Stage 2) are listed.

Goals

_____ Long-term transfer goals are identified that come from Mission and Program statements. 

STAGE 2 – Determine Acceptable Evidence 

Overview of assessment evidence --  Briefly summarize the various types of assessments that will provide evidence of student knowledge, skill and understanding based on Stage 1.  (Ungraded formative assessments go in STAGE 3 – since their purpose is learning.)


	Performance Task(s) 

Tasks that involve transfer to demonstrate understanding.

(note by coding which Stage 1 elements are addressed by which task) 
	2. a.


	

	Other Evidence

• Written prompts/ journals (e.g., related to essential questions)

• Tests/quizzes

• Other ____________

(note by coding which Stage 1 elements are addressed by which assessment)
	2.b.


	


STAGE 2: G.R.A.S.P.S for your TASK(s)

Use the G.R.A.S.P.S. format to establish an authentic context and provide more detailed information about the performance task(s)   through which you will assess students’ understanding and ability to transfer their learning. Space to draft two tasks is provided below.

	Goal

· Establish the goal, problem, challenge, or obstacle in the task scenario.
	Your goal in this situation/simulation is to...


	

	Role

· Define the role of the students in the task.

· State the job of the students for the task.
	Your role is...


	

	Audience

· Identify the target audience, linked to the goal and the situation.
	Your audience is...


	


	Situation

· Describe the situation.

· Establish context: scenario: setting, conditions, impediments, etc.


	The context/setting/situation is...


	

	Product

· Specify what the students will make or do -- in terms of the goal, audience, and situation.

	You will produce...


	

	Criteria

· List the key criteria (rubric traits) that will make up the   scoring rubric(s).
	Your work will be judged against...                          






weight %

Trait #1  _________________________


Trait #2  _________________________


Trait #3  _________________________


Trait #4  _________________________


Trait #5  _________________________
	Your work will be judged against...                          







weight %

Trait #1  _________________________


Trait #2  _________________________


Trait #3  _________________________


Trait #4  _________________________


Trait #5  _________________________


Design Checklist – Stage 2

Performance Task(s)

_____ The performance task(s) is/are aligned with one or more desired results in Stage 1. The task(s) will yield appropriate evidence of the identified understanding(s) and capacity to transfer learning.

_____ The task(s) involve(s) a complex, real-world (i.e., “authentic”) transfer application of the identified knowledge, skill, and understandings.

_____ The task(s) is/are written in the G.R.A.S.P.S. format.

_____ The task(s) are not likely to be performed well without a clear grasp of the understandings for which the task is meant to assess.

_____ The companion scoring rubric(s) include(s) the most important traits of understanding and successful performance, as suggested by the Desired Results of Stage 1. (Surface features of a product or performance are not given undue weight.)

_____ The scoring rubric(s) highlight what is appropriate, given the evidence needs.

Other Evidence

_____ Other appropriate evidence has been identified in summary form (e.g., prompts, tests, quizzes, etc.) to assess 

          knowledge, skill and understanding. This evidence supplements that provided by the performance task(s).
**Alignment
_____ 
All understandings, knowledge and skills identified in Stage 1 are appropriately assessed in Stage 2 – a deliberate check was made for this alignment by checking the COMPLETION. 
STAGE 3 – Learning Plan

There are 3 kinds of learning goals in a unit: We want the students to acquire (A) knowledge and skill, make meaning (M) of “big ideas, and be able to transfer (T) their understandings, knowledge and skill to new situations. Thus, the learning plan should identify instruction and earning experiences appropriate to these A-M-T goals.

	A
	What learning activities and instruction will optimize students’ acquisition of knowledge and skill targeted in Stage 1?
	

	M
	What activities and teacher facilitation will engage students in making meaning (e.g., draw inferences) of the big ideas and essential questions identified in Stage 1? 


	

	T
	What experiences will help students practice and get feedback in the transfer task(s) related to the long-term goals(s) & Stage 2 performance(s)? 


	


STAGE 3: WHERE
Use the W.H.E.R.E. elements to brainstorm the type -- but not yet the sequence -- of instructional activities required to promote the desired results. Following WHERE is an optional calendar for actually framing the sequence of learning activities. Note that on-going (formative) assessment-related activities (the second “E” and the “R” in WHERE) need to be embedded throughout the unit.

	W
	• How will you know where students are -- prior knowledge, skill level, interests, misconceptions?

• How will you ensure that all students know where they are headed in the unit, why they are headed there, and how they will be evaluated?


	Pre-assessment(s):
Anticipation, performance goals:



	H
	• How will you hook students at the beginning of the unit? 

• How will the work hold their interest throughout?
	


	E
	• What events will help students experience and explore the big ideas and questions in the unit? 

• How will you equip them with needed skills and knowledge?

• How will you facilitate meaning–making?

• How will you coach for transfer?


	

	R
	• How will you cause students to reflect and rethink? 

• How will you guide them in rehearsing, revising, and refining their work, based on formative assessment and feedback?


	

	E
	• How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?
	


STAGE 3: Draft sequence of learning and assessment events











                                     A-M-T Code
	1. ________________________________________________________________________________________________
 

2. _________________________________________________________________________________________________
 

3. _________________________________________________________________________________________________
 

4. _________________________________________________________________________________________________
 

5. _________________________________________________________________________________________________
 

6. _________________________________________________________________________________________________
 

7. _________________________________________________________________________________________________
 

8. _________________________________________________________________________________________________
 

9. _________________________________________________________________________________________________
 

10. _________________________________________________________________________________________________
 

11. _________________________________________________________________________________________________
 

12. _________________________________________________________________________________________________
 

13. _________________________________________________________________________________________________
 

14. _________________________________________________________________________________________________
continued, as necessary
	


Design Checklist – Stage 3

Learning Plan
_____ The learning plan makes clear to students what they will be learning, what is expected of them (i.e., their 


performance goals) and how their work will be evaluated (W).

_____ Diagnostic (pre-) assessments are used in the beginning to check for prior knowledge, skill levels, potential 


misunderstandings and predictable performance errors (W, T).

_____ One or more “hooks” are used to engage students during the opening lessons and activities (H, T).

_____ Engaging activities are used throughout the unit to hold students’ interest (H, T).

_____ Opportunities are provided for students to rethink their prior, emerging understandings, and to revise their work 



based on feedback and guidance (R).

_____ On-going assessments of individual and group progress provide students with feedback and guidance (E2).

_____ The learning activities have been chosen and sequenced to maximize student A M T (O).

_____ The unit includes opportunities for student self-evaluation, reflection, goal setting, and opportunities to adjust (E2).

_____ The unit concludes with connections to past and future learnings. (W)


**Alignment
_____ 
All understandings, knowledge and skills identified in Stage 1 are appropriately addressed in Stage 3 – a deliberate and careful check was made for this alignment, via AMT and analysis of what STAGES 1 amd 2 demand for STAGE 3. 

Unit Drafting Template

Unit Title: ____________________________________  Designer(s): _____________________________________

Subject(s): ______________________________________ Grade level(s)/Course: ___________________________

Approximate time frame:  ______________________ School/District: _________________________________

	Brief summary of unit including curricular context:    




Status (indicate date completed):

1. Initial unit sketch  _______   
2. Full UbD unit draft  _______    3. Full UbD unit with Adjustments  _______

Initial Peer Review ______
Classroom Implementation ______ 
Revised  ______[image: image1.png]






Identify the “big ideas” -- abstract and transferable concepts, theories, strategies, etc. -- that are worth understanding. Then,


transform these “big ideas” into understandings -- full-sentences specifying what you want students to come to understand about the ideas. – Respond to the prompt, students will understand that…


Consider: If your unit is a “story” then what is the “moral” of the story? 











State the goals in terms of long-term student accomplishments – transfer goals and habits of mind, conduct, mission-related goals, etc – rather than short-term and discrete objectives.





Reference any relevant long-term (highest-level) state standards that address ultimate performance goals here. Identify discrete objectives, indicators in the Skill & Knowledge box. 








Make sure that the rubrics focus on the most important traits related to the unit goals (Stage 1), not only on “surface features” (e.g., word count, neatness, etc.).











Distinguish purpose: acquisition, meaning, transfer


Use the W.H.E.R.E.T.O. elements to flesh out the learning plan:


Where


Hook


Explore/Enable/Equip


Rethink/Reflect


Exhibit/Evaluate


Tailor to individuals (differentiate)


Organize for maximum engagement 








Strive to make the performance task(s) as authentic as possible by using the G.R.A.S.P.S. format to frame the task(s).





Essential questions are open-ended (not factual). They spark Inquiry and lead to more questions. EQs should recur, and lead to deeper understanding. They generally begin with How?, Why?, To what extent? Etc. 


EQs should connect to the UNDERSTANDINGS, but not necessarily in a 1-1 relationship.





Only list knowledge and skills that you plan to teach and assess in the unit.


You may wish to list knowledge (facts and basic concepts) in terms of factual questions.

















Identify the “big ideas” you want students to explore, and which connect the lessons. These will be transformed into UNDERSTANDINGS and ESSENTIAL QUESTIONS.





Note: Everything listed in Stage 1 should be assessed through appropriate evidence in Stage 2.  That’s what ‘alignment’ means in Framer





Refer only to long-term performance goals here. Analyze state standards to determine which part is a long-term transfer goal and which part should be noted in KNOWLEDGE & SKILLS. 
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